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CHAPTER I 
PURPOSE, SCOPE, AND LIMITATIONS 
It is the purpose of this study to present an his-
torical analysis of the growth of public education in the 
City of Quincy from 1642-1880, a period of 238 years, whiCh 
includes the "Golden Age" of Colonel Francis Wayland Parker, 
1875-1880. 
In making a study of the rise and devel,opment of 
education in any sPecific Massachusetts town or city, it 
is necessary to investigate the origin of the town or city 
for the purpose of getting its historical setting, and of 
discovering what traditions concerning education influenced 
its formative period and subsequent development. Did the 
subject of the study pioneer in education, or did it lag 
behind, providing only such education as it was forced to 
furnish by the laws of the Commonwealth? Further, it is 
necessary to study the most important laws passed by the 
General Court concerning education, for in the last analysis 
it is the school laws of the State that are largely responsible 
for the educational policies carried out by the individual 
town and cities. 
The information for this study is gathered from 
many primary sources, and the author feels that since there 
is no actual history of education in the city of Quincy this 
would complete a series of histories done by a committee of 
"School teachers in the city of Quincy and pertaining .to the 
industry, government, and development of that city. Such 
sources as the General Laws of Massachusetts, original town 
records, original reports of the school committees, original 
pictures, maps,and sketches, personal interviews with people 
who lived during the time of Colonel Parker, books written 
during, or immediately following, the period of Colonel 
Parker, and the early editions of the Quincy Patriot Ledger 
were at the disposal of the author and were being utilized to 
their fullest extent. 
All of this research points out several conclusions: 
1. The early history of education in the City of 
Quincy was similar to that of other towns. 
2. Under the guidance of Colonel Francis Wayland 
Parker the curriculum was enriched, morale 
in the system was raised, buildings were 
improved, and the townspeople took a more 
active interest in the school. 
3. Teachers' salaries were increased and an 
adult evening education program was instituted. 
4. The Quincy school system in the latter 19th 
century achieved wide recognition throughout 
this country as the "New Education Centre. 11 
1 
' The author feels that a _study of this sort will 
prove to be of interest and value to the Quincy School 
Department and the Qu incy Public Library. It will also 
complete a series of histories done on Quincy, which in-
cludes everything but a history of education in that 
city. 
CHAPTER II 
EARLY HISTORY OF THE SETTLEMENT OF QUINCY 
(FOR HISTORICAL SETTING) 
The City of Quincy is now in its fourth cent ury of 
existence. September 30, 1621, marked the first recorded 
visit of the white men to this locality. It was a t this 
time that an expedition led by Captain Myles Standish, and 
guided by that great Indian benefactor, Squanto, landed on 
what today is SquantQm. 
In his Historz 2f New England 1 , Neal gives the ori-
gin of Massachusetts as: 
The Sachem or Sagamore who governed the Indians in 
this part of the Country when the Indians first came 
hither, had his seat on a small hill, or hummock, 
containing perhaps an acre and a half, about t wo 
leagues to the Southward of Boston, which hill or 
hummock lies in the shape of an Indian's arrow-head, 
which arrow-heads are called in their language Mos, 
or Mons, with the 110 11 nasal, and hill in the1r 
language is Wetuset; hence this great Sachem's seat 
was called Moswetuset, which signifies a hill in 
the shape of an arrow's head, and his subjects, the 
Moswetuset Indians, from whence with a small vari-
ation of the word, the ~rovince received the name 
Massachusetts. 
In 1625 Captain Wollaston established a trading post 
on these shores. Although very little is known or Captain 
Wollaston, his name served to identify the entire region as 
1 Historr of New England, Neal, Kellogg & Company, 
1721. 
Mount Wollaston for about fifteen years, and today an 
important section of the cit y is known as Wollaston. From 
1626 to 1628, the mount was left in the hands of Thomas 
Morton, who became known as the "Lord of Misrule''. The 
mount became known as the Merry Mount - hence the name 
Merrymount. On May Day, 1627, the Maypole was set up. 
Finally, in 1628, Morton was arrested. Some of Morton's 
followers still remained when Governor Endicott crossed 
the bay to the mount and changed the name to Mount Dagon. 
These people were later recorded as residents of Braintree, 
thus giving Quincy a continued existence since 1625. 
The n ame Braintree goes back to 1632, when the 
Braintree Company,~der Reverend Thomas Hooker, landed at 
the mount and attempted to settle. The General Court in 
Boston, however, refused to confirm the settlers in their 
title to the land. 
The third and final settlement was made from Boston 
by those seeking adequate space for large estates. In May, 
1634, the General Court, 1 considering the necessity of en-
largement, ordered: "Boston shall have convenient enlarge-
ment in Mount Wollaston." 
1 General Laws of Massachusetts, May, 1634. 
And so Mount Wollaston was annexed to Boston. Many 
soon sought grants for one or more reasons: the desire to be 
large landowners; the desire to establish homes; the desire 
to worship freely. Many o~ .those who received grants con-
tinued to reside in Boston but held the land for speculation. 
One of the first steps in this "enlargement 11 was to 
give their pastor, the first minister of Boston, a plantation 
and: 
It was ordered that Mr. Wilson the Pastor (in lieu of 
his land granted him at the North River by Mystic, 
which he shall pass over to the town of Boston) shall 
have as much land at the Mount Wollaston as he elects; 
and after, so much as shall be his portion of other 
lands belonging to this town; to be laid him out so 
near his other land at Mount Wollaston, as may be for 
his most conveniency.l 
On December 1, 1635, a certain group was ordered to: 
Go and take view at Mount Wollaston and bound out there 
what may be sufficient for Mr . William Coddington and 
Edmund Quincy to have for their particular farms there; 
and accordingly as they five or four of them shall 
agree upon to stand, and the same to be entered in this 
book.2 
These new inhabitants of Mount Wollaston found them-
selves now cut off from church and town privi l eges. On 
September 3, 1636, they expressed their desire to establish 
1 Records City of Boston, Vol. I., p.59 
2 l!££• cit. 
6 
a church here. Accordingly, the Boston church voted, "Our 
brother, Mr. John Wheelwright, was granted unto for the 
preparing for a church gathering at Mount Wollystone. 11 
Wheelwright established a church here that became a storm 
center of the religious dispute called the "Antinomian 
Controversy." In the end he and Anne Hutchinson were 
banished. 
On Monday, September 26, 1639, the inhabitants of 
Mount Wollaston assembled and entered into new church re-
lations. They renewed the original covenant, part of which 
is in use today, and is as follows: "to worship the Lord in 
Spirit and Truth, and to walk in Brotherly Love and the 
Duties thereof, according to the will of the Gospel." 
This church, T.he Church of Christ in Braintree, the 
fifteenth gathered in the Massachusetts Bay Colony, exists 
' 
today as the First Parish Church of Quincy. 
Separation as a distinct town was a natural sequence 
to the establishment of an independent church. 
·-
The town ·of nraintree was incorporated in May, 1640. 
T.he original Braintree settlement was along the shores of 
the bay, but gradually the population worked its way back 
among the hills and interior valleys. In 1708 the Church 
of Braintree was divided and the original settlement became 
the North Precinct. In 1792 this North Precinct wa.s set 
off from the rest of the town, and became Quincy. The 
present Quincy, therefore, was the original Braintree. 
The original Braintree Church, then, was the one 
church of the town until 1708; from 1708-1792 it was the 
North Precinct Church; and from 1792-1820 it was ~1e Quincy 
Church. In 1820 the revised constitution of Massachusetts 
went into effect and under its provisions a complete separ-
ation of church from state took place.l 
The first page of the first town book of braintree 
bears the date 1640. The opening heading is, 11 Tb.e Schoole 
Land. rr Then follows the memorandum of a conveyance made 
that year, under which a portion of the tract originally 
allotted at Mount Wollaston to William Coddington, passed 
into the hands of the town as common lands and was by it 
denoted to be the support of a school. The first recorded 
act of Braintree, therefore, was to make a provision for 
common school teaching; the land thus set apart bas even 
to the present time paid an annual rent for the purposes to 
which it was then dedicated. 
Old Braintree shared in the rapid growth of New 
England. Progressive settlement and industry with the 
consequent necessity of separate churches rrfor the more 
regular and convenient upholding of the worship of God" 
1 D. Hamilton Hurd, History of Norfolk County, 
Philadelppia: J.W.Lewis and Coropany,-r884, pp.318-2o. 
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led to separation in parochial affairs. 
The most interesting document of the early days of 
Old Braintree which remains today is the Indian Deed of 
1665, now in the archives of the Town of Braintree, and it 
states in effect that: 
On August 10, 1665, in consideration of twenty-one 
pounds and ten shillings (about $72.00) Wampatuck, 
alias Josiah Sagamore,the son of Chickatabut, de-
ceased, with the full consent of his wise men, 
Squamog, his b~other Daniel, Old Hahatun, William 
Mananiomott, John Nassott, Manuntago, and William 
Nahanton, sold to Samuel Bass, Thomas Faxon, Francis 
Eliot, William ~eedham, William Saville, Henry Neale, 
Richard Thayer and Gbristopher Webb, all of Brain trey, 
in behalf of the inhabitants of Braintrey, all ~1e 
lands within the town of Braintrey, excepting the 
farms of Mr. Wilson, Mr. Coddington, and Mr. Quincy, 
and Mr. Hough's neck of land, which lands were pur-
chased by the said men of Wampatuck's predecessors. 
The Indian Deed was signed, sealed, and delivered 
by turf and twig, in conformity with the prevailing custom. 
The question of political separation of the Town 
of Braintree arose as early as 1728 and for over sixty 
years this was the topic of discussion at Town Meetings. 
In 1708, due to the spread of population, Braintree was 
divided into two precincts; the Nor·th, comprising what is 
now Quincy; and the South, comprising what is now Braintree, 
Randolph, and Holbrook. Nineteen years later a fUrther 
subdivision was made, and the interests of the three pre-
cincts continued to diverge. 
- g 
On February 23, 1792, Governor John Hancock signed 
the bill which incorporated his birthplace as the Town of 
Quincy, in honor of Colonel John Quincy, prominent in town 
and colony affairs. The first town meeting of Quincy was 
called by Judge Richard Cranch on March 8, 1792. 
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CHAPrER III 
COERCIVE NATURE OF EARL.t SCHOOLS Arm EMERGEHCE 
OF ~REE SCHOOLS FOR ALL 
1. ESTABLISillfiENT OF FIRST SCHOOLS 
AND LAWS GOVERNI NG EDUCATION 
Next to the formation and organization of the church by 
the first settlers of the town was the establishment of our 
schools. This they considered coexistent with their religious 
institutions in protecting them from the "wily devices of 
Satan. 11 The intolerance of the Stuart kings in the old country, 
where James I. had informed the disillusioned Puritans that 
they would conform or he would "harry them out of the land, 11 
I 
and where education was mainly for the gentry, gave a new 
meaning to the words church and school. It is not surprising, 
therefore, that the first town record1 which has come down to 
us should refer to the establishment of a school fund from the 
proceeds of Coddington's farm lands leased in 1640 and sold 
after 1800. 
The keen interest of the town in education was typical 
of the Massachusetts Bay Colony as a whole. These concepts 
of church-controlled education with instruction in religious 
doctrines and ideals were important purposes of education 
1 Braintree Town Records, I., p.ll, February 25, 1648 
:1_1_ 
jl 
Jl 
I 
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and were included in tbe heritage transmitted by England to 
America. Belief that it was the duty of the State to support 
education grew slowly. It is to the Puritans and their be-
liefs that we owe the laying of our educational developments.l 
At first, their education was left to the home, but fearing 
this would not be met adequately, the General Court in 1642 
gave to selectmen in every town the power to supervise the 
education and employment of children, and made it the duty 
of selectmen to see that children could read and understand 
the principles of religion.2 The significance of this law 
was that for the first time in the English-speaking world 
a legislative body representing the state, ordered that all 
children be taught to read. 
A few years later, the Laws of 1647 were enacted, 
the earliest laws enacted by the colonists for public edu-
cation, the first section of Which stated: 
It being one chief project for the auld deluder, Satan, 
to keep men from the knowledge of the scriptures, as 
in former times keeping them in unknown tongues, so 
in these latter times by persuading them from the use 
1 Edgar w. Knight, Education in the United States, 
New Edition, New York: Ginn & Company,p.34. · 
2 Charters and General Laws of the Colon; and 
Province of MassachUSetts Bay, Boston, TEI4. p. 4. 
of tongues, tbat so at least the true sense and 
meaning of the original might be clouded and cor-
rupted with false glosses of deceivers to the end 
that learning may not be buried in the graves of 
our forefathers in church and commonwealth, the 
Lord assisting our endeavors. 
It is t herefore ordered by this court and the 
authority thereof, that every township within this 
jurisdiction, after the Lord hath increased them to 
the number of fifty householders, shall then forth-
with appoint one within their town to teach all such 
children as shall resort to him to write and read, 
whose wages shall be paid either by the parents or 
masters of such children , or by the inhabitants in 
general, by way of supply, as the major part of those 
that order the prudentials of the town shall appoint; 
provided that those who send their children be not 
oppressed by paying nuch more than they can have them 
taught for in other towns ••• 
In May, 1647, under the same law, every town having 
one hundred families or more was required to set up a 
school of a higher order - Grammar School - to prepare for 
"ye university", meaning of course the college at Cambridge. 
This act definitely laid down the principle of compulsory 
education in Massachusetts. There was noo free education in 
the modern sense, except in cases of extreme poverty • 
• • • Provided that any poor persons in this town 
who shall send any children to said school and find 
themselves unable to pay upon their application to 
the Selectmen it shall be in their power to abat! or 
remit a part of t he whole of the above said Sum. 
l Braintree Town Records, I., September 26, 1701, 
p.72. 
13 
In the earliest times when the town of Braintree 
was founded, the advance in schools and education was 
marked. As has been stated, the public school was placed 
by the side of the church. The impression of culture is 
gained by the fact that a private school for "young gentle-
women111 was established. This dame school was run by 
Margery Hoar, daughter of Mistress Joanna Hoar, the "Great 
Mother. 112 Margery 1 s brother Leonard was the third President 
of Harvard. She herself married Henry Flynt, minister of 
the First Church. 
All this tends to show that education was on a high 
level in Braintree from the very beginning. As_Wilson3 says: 
Brief is the story of those first householders of old 
Braintree, but it serves as structural reality to our 
imagination of a society refined, aspiring and wholly 
devoted to learning and religion. Their souls were 
more bent, because of freedom's chance, to fit them-
selves and their children in the character and 
culture called for by their ideal state. That note 
of responsibility, thrilling from neighbor to neighbor, 
not only awakened a present best, but reenforced that 
noble burden of the blood which was to be passed on to 
generations unborn. There is the eternally higher edu-
cation, culture, capabilityt 
1 Although the term "young gentlewomenn is unique, 
it is found so used in Daniel Munroe· W~lson's Three Hundred 
Years of Quincl• Quincy, City Government of Quincy,l926,p.227. 
2 So called because of her famous offspring. 
3 Daniel Munroe Wilson, Three Hundred Years of Quine~. 
Quincy, City Govermnent of Quincy, 1926. 
i4 
The first school house may have been built about 
1645; as the Town Recordsl refer to, "And likewise Grant us 
something Gratis for our l:la ving kept a Free Latin School 
for about ninety years." This earliest village school 
house, probably a structure of humblest description, stood 
at the side of fu.e old Plymouth Road, not far from the 
meeting house. In November, 1648, Mr. Flynt, teacher of the 
Church of Christ, made acknowledgment of the sale of the 
School house to "Mr." Doctor henry Morley. Dr. Morley bought 
the school house, a.greeing2 "that if he should be called 
forth off the town to surrender backe againe the said house 
to Mr. Flynt at the same rate of seven pounds which he 
paid. 11 
This was the one school house in the settlement, and 
provided, as best it could, for the education of the young 
of the entire town from the Neponset River to the limits of 
what are now Randolph and Holbrook. A crisis was bound to 
arise sooner or later, because the number of children who 
could neither walk nor ride daily the long miles to the 
school by the church grew. Finally, in 1696, when the 
1 Records of Town of Braintree, The Anniversa~ Town 
Meeting for the Choice of~ Officers, For the Year 735, 
.£!! March 3d, 1734. 
2 Daniel Munro Wilson, Three Hundred Years of Quincy, 
1625-1925, Quincy, 1926, p.227. 
1.5 
selectmen were voted the power to repair the school building, 
the cry of 1111Vhy repair the old one; why not build a new 
school house that is handier to most homes? 11 arose. In 
Octbber, 1697, it was voted that a new school house be built 
at the foot of Penn 1 s Hill on the easterly side of what is 
now Franklin Street. Before this was accomplished, another 
town meeting the following March voted that the old school 
house should be removed to the place allotted. Feeling ran 
high. At the next March meeting, it was finally voted: 1 
voted then that a new school house sh,ould be ruilt in 
the . Road between Clement Cox his house and ~'t>e.gory 
Belchars, hard by the wh~te oak tree: the dimensions 
of the house to be twenty foot long and width sixteen 
foot: and seven foot between joynts. 
The old school house was not removed. 
This type of structure, then, was the measure and style 
in those days of rrour little red school house. rr 
These happenings were in the years of unusual acti-
vity and excitement for old Braintree; the conditions of the 
meeting-house demanded repairs, or tbe building of a new one 
nearer the growing population in the south part of the town; 
the householders had resolutely joined to defend their 
"ancient rights" endangered by the pretentious claims of' 
Boston men to Braintree lands; and the most celebrated school-
1 Records of the Town of Braintree, Publi£ Town Meet-
~' October 22, 1697. 
:t6 
master of the century was exercising his many functions. This 
was Dr. Benjamin .IT'ompson, son of the first pastor, and a 
graduate of Harvard. On March 3rd, 1678/9 the town agreed 
with Dr. Tompson that he should be 11 Schoole Master" receiving 
for his services thirty pounds, or about $100. a year. 
Through a period of twenty-five years, 1678-1704, he not only 
taught school, but was a 11Practitioner of Physick," town 
clerk, a nd n'Le Renouned Poet of New England. 11 He was a 
"character,'' aggressive, subject to sullen fits, fond of dis-
playing his learning. 
2 . EARLY 11FREE 11 SCHOOLS 
Although called uFree Latin Schools," the schools of 
that day were neither financially, nor ecclesiastically 
free, nor were they required to be by statute. Probably the 
town was not able to sustain free schools, and part of the 
agreement with Tompson was that every child should bring to 
the school master half a cord of wood beside the quarter 
l 
money every year. On March 3, 1679, it was voted at a town 
meeting that the school master have the rent of the town's 
land up to thirty pounds as his salary. In addition, he 
was given a piece of land to set a house on. 
1 Records of Town of Braintree, Public Town Meeting, 
October 22, 1679. 
On May 13, 1700, 1 it was voted by the inhabitants 
of Braintree that every school pupil pay one shilling upon 
entry to school, and on every quarter, to be part of the 
schoolmaster's pay. 
When shillings became scarce, there was voted at the 
town meeting that each child or servant pay three :f-eet of 
cord wood for the year. After the law of 1701, 2 which pro-
vided for those unable to f13.Y, the gradually increasing cost 
of schooling was eventually 11raised by a Town Rate equally 
proportioned upon the inhabitants." This vote seems to 
have been the ini t ia 1 step in the introduction of a free 
public school system in Old Braintree. The practice of 
exacting payment for the schooling of children and servants 
continued to about 1720; from t hat ~ L~e on the whole expense 
was assumed by the town.3 
3 . CHURCH INFLUENCE ON SCHOOLS 
It appears by reading the Colonial, Provinc i al, and 
State History of Mas sachusetts, t h at the ecclesias t ical and 
1 Records of Town of Braintree,l640-1793. 
2 Records of Town of Braintree, 1701. 
3 William s. Pattee, ! History of Old Braintree and 
Quine~:, Quincy: Green and Prescott, 1878, p.314. 
1_8 
parochial element in these nurseries of education was con-
tinued to their disadvantage to a much later period. The 
teachers had to /be selected from the Orthodox sect, so called, 
and approved by the ministries of the town, and the ministers 
of the same faith of the ~~o next adjacent towns. No minister 
was allowed to be a school-master. It was over two centuries 
before this religious oppression was stricken from tbe 
statutes. Yet this statute had, in part, become obsolete, 
as seen by the statement made by Horace Mann1in his twelfth · 
annual report on the state of education in Massachusetts: 
The history of Massachusetts shows by what slow 
degrees the rigor of our laws was relaxed, as the 
day star of religious freedom slowly arose after 
the long black midnight of the past. It was not 
until the lOth day of March, 1827, that it was 
made unlawfUl to use the common schools of the 
state as the means of proselyting children to the 
belief in the doctrines of particular sects,whether 
their parents believed in those doctrines or not. 
In this town, the parochial element was eliminated 
from our schools at a much earlier period; in fact, there 
was very little, if any, religious proselyting left in them 
after 1700. From that time, the public schools became 
liberal and free. In fact, they were sought after by per-
sons from other towns for their liberality and high 
educational standing. The catechism, one of the principal 
1 Horace Mann, 12th Annual Report on Education in 
Massachusetts. 
19 
textbooks, had been discarded and the old primer was little 
in use, as most persons had become sufficiently imbued with 
its cardinal text, "In Adam's fall, we sinned all." Up to 
1740, a century after the incorporation of the town, forty-
nine persons entered college for a university education, 
forty-seven of whom were from the First Church; a larger 
number than has since received a liberal education, in com-
parison with the same number of inhabitants in the same 
space of time. 
20 
CHAPTER IV 
EMERGENCE OF THE PRESENT FOR1~L PATTERN 
1. ESTABLISHMENT OF FIRST SCHOOL COMMITTEE 
In 1826, the first statute was enac:ted obliging the 
towns in the state to choose yearly a school committee. 
Previous to that time, the election of school committees was 
optional, but in a great many eases they were designated or 
appointed by the town. In Q,uincy, however, they were ap-
pointed or elected by the town from its first incorporation. 
Previous to 1837, no special attention had been ·given to the 
schools of the State. At this time, though, a statute was 
enacted for the purpose of organizing and establishing a 
Board of Education, which brought about a great change in 
the advancement of education in the Commonwealth; and also 
a complete revolution in the system of public instruction, 
by directing school committees in the various cities and 
towns of the state, to present a deta iled acccunt to the 
town or city, and obliging them to send a copy of their 
report to the Board of Education, that it might publish 
extracts from them in their annual report. So far as can be 
ascertained, the first school committee report read in open 
town meeting in the State was not until 1830. It was 
21_ 
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supposed to have been thought that the yearly choice of 
school co~mittees was detrimental to the progress of edu-
cation, for it is found that the State enacted a statute 
in 1857 exten:iing the number of years for which they were 
to serve to three instead of one. 
There is record, however, of a species of special 
school committee being provided in 1739 with Colonel John 
Quincy at the head. In the following year the town orderedl 
"that the affairs of the schools be regulated by the Select-
men, in all things as heretofore. 11 
The first report of the School Committee of the Town 
of Quincy was made at the Town Meeting of May 13, 1793. 
This report was merely a financ ia 1 statement setting forth 
the appropriations voted by the _ committee, for the support 
2 
of the schools for the year of 1793. The report reads: 
Thirty Pounds for an English reading and writing 
school in the School House; Five Pounds to the 
Farms and Squantum; Five Pounds to Hoff's Neck 
and Germantown; Eighteen Pounds and Twenty 
Shillings to Four Women's Schools in various lo-
ca t ions in the town. 
1 Records of Town of Braintree, 1740. 
2 Records of Town of Braintree, Public ~ Meeting, 
May 13, 1793. 
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2. ESTABLISHAffiNT OF FIRST SCHOOL HOUSE 
The first school house stood on the t:own 1 s land, about 
150 feet north from t he corner of Hancock and Canal streets. 
This land was granted to Mr. Thomas Bass by the town in 1679, 
and purchased from him July 18, 1700 by Mr. Benjamin Tompson. 
At a town meeting held October 7, 1679, it was 
tha. t the acre and a half of land formerly granted by 
the town conditionally to Mr. Benjamin Tompson, for 
the time of his abode, shall be to him and his heirs 
forever absolute. Secondly, that in case Mr. Benjamin 
Tompson purchase Thomas Bass's land by the meeting-
house, then he shallhave a small gore of land, from 
the stile that leads to Samuel Toi:npson 1 s lam, straight 
to the backside of the .school house and to the highway. 
As stated previously, the old school house was dis-
continued and a second school house was buil ·t at the foot of 
Penn's Hill. 
The next school house erected in Quincy was on 
Hancock Street, opposite the ten-mile post in the wall of the 
estate of the late Lemuel Brackett. This house was con-
structed in 1763. Tradition states that it stood partly in 
the road, and was kept by a Mr. Fisher, Who made it a 
practice, as it was then the custom in these semi-parochial 
schools, to hear his scholars recite on Saturday mornings 
1 Records of Town of Braintree, October 7,1679. 
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in the Assemb ly Catechism. 
1 As early a s May 14, 1716, it was voted: 
By the inhabitants of Br a intree regularly assembled, 
tba t there should b e a school kept at the south em 
of the town, for one-balf of the year, and each year 
yearly, beginning the first day of October for 
reading and writing, besides the present Grammar 
School, and that to be at the charge of the town. 
This, it appears was the first school estab_ished in 
what is now the Town of Braintree. 
December, 1719, saw the movement of schools in a 
southerly direction. 
On May 17, 1725, 2 it was: 
Voted, that there sh a 11 be a writing and reading 
school a nnually , for the whole year, to be kept in 
the South Precinct, in such p lace or places, as a 
committee now to be chosen, to join with the major 
part of the Selectmen, Mr. Joseph Crosby, Lt. Samuel 
Allen, Mr. Ephraim Thayer, shall agree, and to agree 
with the schoolmaster. 
On May 15, 1728,3 
The Moderator then put the question to the town whether 
t h e Middle Precinct in the Town should have liberty to 
move the school now kept in that precinct to two other 
places, to be kept at each p lace a. third part of the 
year (or half a year at each if the said precinct see 
cause) provided the said precinct will be at the whole 
1 Records of Town of Braintree, Jfmy 14, 1716. 
2 Records of Town of Braintree, May 17, 1725. 
3 Records of Tav n of Braintree, May 15, 1728. 
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charge of such removal, the place nomina ted being one 
at the south-east corner of the little pond, where the 
ways part, and the other near the house of Nathaniel 
Wales. And it was voted in the affirmative. 
For thirty years it went on thus, until the population 
had become so large in the various precincts, that it was 
found to have become necessary to establish permanent school 
houses in each of the precincts. 
. 1 
And so on March 1, 1763, it was voted: 
That there be a school house built in each precinct of 
said town, at the town's expense; that the school house 
in the Middle Precinct be erected on the south-east 
corner of Mr. Benjamin Hayden's land, at the lane leading 
to ~f:r! . Lemuel Thayer's; that the school house in the 
North Precinct be erected opposite the ten-mile stake; 
that the South Precinct have liberty to provide a place 
upon which to erect a school house. 
After the separation of the town, it was necessary 
for the inhabitants to reorganize their school system. In 
1792 the town appointed the Selectmen to inspect the schools. 
On April 11, 1793, 2 it was voted to build a school 
house on the training field, which embraced all the land 
where the First Church now stands, a part of Washing ton Street ,I 
and a large share of 1remple Street. The building was a two-
story house, standing a hundred feet north of the Church. 
The upper story was used as a town hall, and in the winter 
1 Records of Town of Braintree, March 1, 1763. 
2 Records of Town of Braintree, April 11, 1793. ' d 
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a "ciphering school 11 was kept in the same room; on the lower 
floor the Grarnw~r School was taught. This building was burned 
December 29, 1815, and until the construction of a new building 
school was kept in the hall of the house near the easterly 
corner of Franklin and School Streets. 
The final selection for the site of the new town hall 
and school house was on land contiguous to the southerly part 
of the Hancock Cemetery. The building was constructed in 
1817 and remained here until 1841, when it was moved to near 
where the Coddington School now stands. After remaining there I 
for some fourteen years, it was moved to near the old site, 
when it was remodelled. It was later used as the District 
Court Room. 
This new co mbination School House and Town House of 
Quincy was known as the "Center School 11 and was used for the 
II 
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It consisted of one room I' 
which, in 1820, 1 "was so crowded that the pupils, _ two hundred 
accommodation of the whole town. 
and four in number, were obliged to wait one for the other for 
seats, notwithstanding the master gave up his desk and used 
the means in his power to ac com::noda te them. 11 
The total appropriation for the same school year was 
$692.00, including ink, brooms, fuel, as well as the pay of 
1 William Churchill Edwards, Histort of the City of 
Quine~; Quincy: City Government of Quincy,946.-p772 --
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both a male and female teacher. In order to reduce expenses 
and relieve co4ditions, a $200. appropriation was made for 
alterations, which brought two hundred and fifty scholars in 
one room under one master, with an assistant when necessary. 
Such was the schooling of the children of Quincy during the 
· first quarter of the 19th century. 
In 1827, the school committee, headed by Thomas Green-
1 leaf, reported, "that the total number of children in the 
schools was four hundred and sixty-one, of which twenty-five 
only - nineteen boys and six girls - were over fourteen years 
of age, so early did schooling stop. 11 · 
3. BEGINNI NG OF DISTRICT SCHOOL SYSTEM 
The old Provincial Law of 1767 was the beginning of 
the school district system. In 1789 an act was passed to es-
tablish district lines for better instruction and the "pro-
motion of education." The law did not, however, enable them to 
furnish school houses, elect officers, or hire teachers, and 
it was not until 1799 before a statut.e was enacted authorizing 
Selectmen to call for district meetings. In 1817, school 
districts were made corporations, given the power to sue, and 
allowed to hold real estate. In 1827, the district was given 
1 Report of School Committee, 1827. 
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the right to elect a prudential committee of one or more 
persons to hire teachers. The first vote to be found on t h e 
/ 
town records instructing the several districts to contract 
with teachers was in 1831. 
Th e first recorded appro priations for the establishment 
of the Primary Departments in t he various local neighborhoods 
was in 1800. $400. was appropriated for the several school 
districts, and the man's school in the center of the town. 
This appropriation was made in accordance with the number of 
pupils in each locality. The meets a nd bounds were set for the . 
school districts in 1809, viz: 
Hough's Neck and Germantown, to i nclude all east of 
the causeway near Iialf Moon, so called, to be one di stria t. 
Old Field 1 s District, or what is now called the Point, 
to begin at and i nclude Nedebiah Bent's, Jr; a lso to begin 
at a nd include Edward Miller's, Esq., and to i nclude all east 
of said place. 
Penn 's Hill, to begin at Braintree line and extend 
north as far as t he church. (This church was the Episcopal, 
then located at the corner of School and what is now Phipps 
'I Street.) 
Woods' District, to beg in at and include the house 
lately occup ied by Benjamin Pray, deceased, and also to 
include Richard Dexter's hou se, and all - south to the 
line. 
1
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North District, to begin at and include Capt. Benjamin 
Beal's dwelling house, and run to the Milton line, and south 
as far as the Curtis Farm. The school house for this district 
was located near the junction of Cowmen and Adams streets. It 
was afterward organized as the West School Dist r ict, which in-
eluded the greater part of the West Quincy village. 
Squantum District embraced all the families on said 
place which appertain to this town. 
Farms District began at and included the Beal house 
to the Dorchester and Milton line, as far as and including 
the Billings farm. 
Centre District included all not within the bounds 
of the aforementioned districts. 
In 1810, the Penn Hill District was changed to the 
South District. In 1820, the man's, 1 or ciphering, school 
became overly crowded, making an assistant necessary. 
In 1825, the School Committee made fts first detailed 
report in accordance with the statute. In 1826, the committee 
recommended to the town the importance of establish ing a 
man's school in the old Field's District. In 1827 the South 
and Woods' Districts were consolidated. 
In 1829, it was found necessary to construct three new 
school houses for better accommodation of the school children 
1 
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at the Point, Farms·, and South Districts. The West District 
was organized in 1838 out of the old North and a part of 
the South. That year a small house was built on the 
easterly side of Copeland Street, a short distance north 
of its junction with Cross Street. The old school house 
is still standing on its old site, and is used as a dwelling. 
The present school house in that district was erected late 
in 1854, and opened in March, 1855. In 1858 this school 
was named the Willard School, in honor of Mr. Solomon 
Willard, archi teet of the Bunker Hill Monument. 
The Hough's Neck and Germantown schools were among 
the earliest established in the town, but were kept in 
private houses. In fact, the schools in this distr:i.ct 
were always unsatisfactory to the committee and the town 
because of its isolated position and sparse habitation. 
In 1831 it was voted to build a school at the cost of $185. 
This was built near the junction of Palmer and Sea Streets. 
It was later sold. In 1838 another school was bu i lt, and 
in 1864 this was named the Grane School in memory of Friend 
Crane, who had been Superintendent of Snug Harbor. In 
1874 the school was di scent inued for economic reasons, and 
the pupils transported to the Coddington. 
The present Coddington School was erected in 1855. 
In 1876 a second story was added. The school houses here-
tofore mentioned in reference to this locality were for 
30 
the ?W-n 1 s school and used for the accommodation of the 
whole town and afterward for the district. The present 
school is the first legitimate district school house erected 
within its limits. It was named after Mr. William Coddington 
in 1858, in honor of Quincy's first benefactor. 
In 1870, a new settlement began at what is called 
Wollaston Heights, and the population increased so rapidly 
that it was found necessary in 1871 to establish two 
schools. A temporary building was provided until the old 
Wollaston School was completed in 1873. 
In 1878, there were thirty-five public schools in 
the town, including the High School; also six male and 
thirty-two female teachers and assistants. There were 1868 
pupils in the public schools from five to fifteen years of 
age; 158 over fifteen years; and about 60 attending private 
institutions. 450 did not attend school. The town appro-
priated $32,000. for the schools in 1877, besides the 
State and Coddington fund. 
II 
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By the census of 1875, there were twenty-seven natives , 
and four hundred and seventeen foreigners who could neither 
read nor write. 
The consolidation of various ward schools into a 
I unified city school system came only with the advent of 
I city school supervision. 
t_ 
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4. FREE HIGH SCHOOL EDUCATION 
From 1792 to 1852, only a~ elementary education was 
given. Free high school education was not available until 
I'lay 12, 1852, when an entrance examination in arithmetic, 
geography, grammar, and spelling was taken. 
At the a nnual meeting held in March, 1851, 1 a com-
mittee bf one was chosen from each school district to report 
at the adjourned meeting the expediency of erecting a high 
school in compliance with the statute. 
At the adjourned meeting held May 26th, 2 the com-
mittee reported it had selected a lot of land in the rear 
of Quincy Avenue belonging to the Apthorp estate, a s the 
most convenient site for the high school house, and also 
for t wo other school rooms for the accommodation of the over-
crowded primary schools of the South and Centre districts. 
The land was p~rchased for $1200. When the buildil~ was 
completed, the total cost, including land, was $6,748.68. 
The town appropriated $800. _to maintain this school. The 
school was formally opened May 12, 1852, and on that day 
seventy-three students were present for the exami~ation. 
This included a series of eighty questions, and was sub-
divided as follows: twenty in arithmetic, twenty i n 
1 Records of Town of Braintree, Nmrch, 1851. 
2 Records of Town of Braintree, May 26, 1851. 
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geography, twenty in _grammar, and twenty in spelling. Out 
of the seventy-three applicants, fifty-one were admitted on 
the basis of most correct answers. The High School was or-
ganized under the charge of Asa Wellington, who taught school 
for three years. Miss C. R. Burgess was the first female 
assistant and was employed in the year 1854. Mr. Harrison 
Keith, the next principal, began his connection with the 
school in 1868, and continued as principal longer than any 
other one person. 
5. ESTABLISHMENT OF EVENI NG SCHOOLS 
In the Annual Report of the School Committee for 
1869-70, 1 first reference to Evening Schools is made: 
We have already adverted to the e,vil effects of re-
moving children from school at too early an age, -
some even before entering the Grammar Department. 
Let us be fairly understood in this matter. We 
impugn the motives of none f .or so doing; nor do we 
charge any lack of what, in their judgment, consti-
tutes a due parental regard for the welfare of 
their children. All do not appreciate the advantages 
or the benefits of education alike. But we do in-
sist it is the duty of eyery parent and guardian to 
give this su bject his careful, candid and deliberate 
consid eration ••• Many of these children are 
possessed of good natural abilities, and are, per-
haps, as ambitious to learn as those in more favored 
circumstances. Shall these children, at so early 
an age, be- thrown u pon the community, thus unprovided 
and uncared for? Shall we not make some further 
l Annual Reports, School Committee, Town of Quincy, 
1850-58; 1860-89. 
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suitable provision for their continued education 
and improvement, and thus, as far as possible, 
shield them from bad surrounding influences? ••• 
They are social beings. 'I'heir evenings are un-
employed. They must and will have their social 
evening gatherings. V~re shall these gatherings 
be? If not in places suitably provided for their 
continued education and i mprovement, why, then, 
either in public street~, 'in places of amusement, 
or, it may be, _ in places of a still more question-
able character • • • 
We are of the opinion, therefore, that evening 
schools should b e established, and made available 
in all parts of the town, to adults and others, 
above the age of twelve years. These schools, if 
suitably established and properly conducted, must 
and will be productive of great am permanent 
benefit to all parties concerned. The branches 
pursued should be practically taught ••• 
We are aware that this is an experiment; but the 
same experiment has been tried in many of the 
cities and towns, not only of this Commonwealth, 
but also of other states; and has, in every in-
stance, we believe, proved an ent ire success; and 
we see no good reason why it w~y not prove equally 
successful here. We therefore respectfully recom-
mend an appropriation of the sum of $600 to be set 
apart, and expended for the above purpose. 
In the report of the School Committee of the Town 
1 
of Quincy in the School Year 1870-71, it was reported 
that an evening school was located at the Adams school 
house, and one at the Willard school house, employing two 
male and two female teachers in each school. Thirty-five 
sessions of each school were held. The committee went on 
to say: 
1 Annual Reports, School Committee, Town of Quincy, 
1850-58; 1860-89. l r ===========================================~===== 
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The studies pursued were Reading, Writing, Spelling Arith~etic, Geography, and Bookkeeping. Evening ' 
sessions have not affected attendance of day schools. 
Tne teaching was made thoroughly practical. The 
deportment of the members has been uniformly good, 
and their progress satisfactory. 
We believe these schools a decided success, far 
above our expectations. We hope they may be con-
tinued a nd extended to other sections of the town, 
and that more females will attend. We ask an appro-
priation of $1,000. for this purpose for the ensuing 
year. 
In 1871 a third evening school was established, and 
courses in the elements of Mechanical Drawing were in pro-
gress at the Adams School. Again the Committee expressed 
its belief in the usefulness of the work and recommended 
their permanent establishment as a part of the school 
system. 
6. HIRING OF FRANCIS WAYLAND PARKER 
In 1829, when the district school system was insti-
tuted there were six school houses within two years. \Vhen 
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Pattee wrote his history of Quincy in 1878, there were 
thirty-five. As Mr. John Quincy Adams II. wrote, "A perniciou, 
idea had gained footing,that it was desirable 1 to bring the 
school to every man's door' and instead of concentrating 
children so that they might be divided according to age and 
taught by several teachers in graded schools, the mistaken 
policy of neighborhood schools of all ages under one 
teacher was adopted. 11 The time was ripe to modernize 
schools and education in all things. 
The efforts of the early inhabitants to educate 
youth for the new Commonwealth seem blundering and uncouth. 
The swinging from one central school to a school at every 
man's door seems fruitless indeed -a century of struggle 
against sure defeat in crowding all ages into scant, 
unadorned, dingy rooms. As for that which was taught, there 
was a little rudimentary reading, writing,and ciphering, 
with a great deal of the religion of the 11 New England Primer" 
and John Cotton's "Spiritual Milk for American Babes", with 
its "fiery hell" and cruel catechism. Yet, as Wilsonl says, 
"When the worst is said of that teaching, is it not to be 
recalled with heartfelt relief that all was enlightened, 
softened, tenderly explained away 'at that best academe, a 
mother 1 s knee 1 ? n The influence of the home f.lourished 
wherever the school failed. The home must always be taken 
into account when the education of that day is considered. 
But the change was bound to come, and when it did 
Quincy did its part. 
1 Daniel Munro 
1625-1925. Historical 
Braintree and Quincy. 
p.232. -
Increasing population naturally forced 
Wilson, Three Hundred tears of Quincy, 1 
Retrospect of Mount Wollaston; 
Quincy: City-Government of Quincy,l926, 
the graded system upon the crowded school districts. As 
has been previously stated, two school buildings were 
erected in Wollaston in 1871. 
The method having been fi nally settled, the question: 
Are pupils being really educated? arose. The celebrated 
school committee of 1873 set out to find the answer. Men 
such as John Quincy Adams II., Charles F. Adams II., and 
James Slade, Edwin J. Marsh, Dr. William B. Duggan, and 
Charles L. Badger, when called upon to advance the effi-
ciency of the schools, waste little time or strength i n 
merely going through the motions. These men loved Quincy. 
They were a fact -finding committee. Their first report 
emphasized the condition of "immobility" in the schools; 
no advance in ten years; little ch ange and no improvement 
in a century. "The average g r aduate of the g rammar school 
in 1870, 11 it was reported, "could not read with ease, nor 
could he write an ordinary letter in a legible hand a nd 
with words correctly spelled." Under any real examination, 1: 
il 
"the result was deplorable. The schools went to pieces ••• ! 
It was, in a word, all s matter, veneering,and cram .•• 11 
The whole thing needed to be reformed; but the committee 
did not feelthemselves qualified to reform it. They there-
fore stated the case to the town, a nd asked for authority 
1 to employ a specialist as superintendent. The secretary 
\I 
3 
of the committee, James H. Slade, crone in contact with 
Colonel Francis W. Parker, who had just returned from 
Germany, where he had studied for two years the most im-
-
proved methods of elementary instruction, and seeing in 
him the promise of the specialist required, introduced 
him to the others of the committee. On April 20, 1875, 
Colonel F. W.Parker became the first Superintendent of 
Schools in Quincy. During his period as Superintendent, 
Colonel Parker did more to vitalize the art of teaching 
than anyone else since Horace Mann. Aided by an enthus-
iastic and cooperative committee,Colonel Parker developed 
the "Quincy System 11and made Quincy so influential in edu-
cational c.ircles that it almost revolutionized methods of 
teaching. Educators from all over the cou e1 try came to see 
the "newest arrl best" in education. 
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CHAPTER V 
VITALIZI NG AND INDIVIDUALIZING THE TEACHING 
I N TEE CITY OF QUINCY FROM 1875-1880 
l. I NTRODUCTION 
To Colonel Francis Wayland Parker the educational 
world owes the instigation and promotion of a movement to 
free teachers and pupils. It was through his persistence 
that teaching became known as a profession and teachers 
were made to realize the greatness of their profession. 
' l In the words of Ida Cissa Heffron : 
Colonel Parker made a practical application of 
Comenius' 'We learn by doing' ••• supplying 
conditions favorable for the most . rational and 
efficient 1 doing 1 • He saw the school as a 
Community, the teacher as an orga.nizer of com-
munity life ••• a creator of public opinion. 
His ideal was the ideal school in the ideal com-
munity. He saw community life as ·the preparation 
for the wider sphere of action which future mature 
powers would involve the social realities of in-
dustrial and political civilization. 
2. BRIEF BIOGRAPHICAL SKETCH 
Francis Wayland Parker was born in the small town 
of Bedford, New HampShire, in 1837. He came from a 
I family of soldiers, educators, and ministers. His 
l Ida Cissa Heff~on, Francis Wayland Parker, An 
1 Interpretive Biography, Los Angeles: Ivan Deach, Jr.,--Publisher, l934. 
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early education was very meager and was received in the 
village school and at .a country academy. Later he attended 
King William's University in Berlin, where,when asked, 
11 Toward what degree are you working?" his classic response 
was, 11Sir, I am working, not for a degree, but for the 
children of America." 
During the Civil War he served with distinction,and 
on release bad attained the rank of Colonel. Although he 
could have had marked success in the po l itical and financial 
field, he remained faithful to teaching1 • He first became 
known for his reform work as Superintendent of Schools in 
Quincy, Massachusetts from 1875-1880, after which he became 
one of the Supervisors of Schools in Bos t on. From 1883 
to 1899, he was principal of Cook County , (Chicago) Normal 
School. He later became president of the Chicago Institute 
and when that became the School of Education at the Univer-
sity of Chicago, he was named director. 
He died on March 2, 1902, leaving many who mourned 
him and who paid tribute to his greatness. 
1 s. Jackman, Dean of School of Education, Univer-
sity of Chicago, Francis Wayland Parker, Late Dean of 
Education, University of Chicago, .American Monthly Review of 
Reviews, edited by Albert Shaw, Vol. XXV., January-June,l902. 
3. WORK I N QUINCY 
The two words "Quincy Methods 11 stirred a renarkable 
discussion a mong American teachers. Quincy, only known 
before as the home of the Adamses, the Q.uincys, and for 
the ~edUction of a superior kind of granite, rose to fame 
solely through its schools. It is with pride that the 
people of Quincy can say that characteristic force, 
directness, and ini tia ti ve went into about all the many 
~ndeavors of that city. It is certainly apparent in the 
field of education. It is to Quincy 11 to which must be 
accorded the honor of having become the 'New Education 
Centre.' 111 It was this city that cs.ugh t up the beau tifu 1 
nature-methods of the 11 New Education 11 and became so in-
fluential as to revolutionize the manner of teaching 
throughout the country. Educators all over the world were 
in a ferment over the rrQuincy System. 11 
Under the direction of Colonel Parker, the school s 
underwent a remarkable transformation. In the words of 
the Honorable J. w. Dickinson, Secretary (1885) of the 
Massachusetts State Board of Education: 
In less than a year after they were placed under 
the charge of Colonel F. W. Parker, the teachers 
1 Ella Calista Wilson, Pedagogues and Parents, 
New York: Holt & Company, 1904. 
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had become indoctrinated with his ideas and 
methods, and in consequence the schools were 
wonderfully transformed. The primary schools 
deserve special attention. I made a careful 
comparison of their methods, and the results 
obtained with t h ose of the best primary schools 
I knew in town or city, and was surprised at 
the great superiority of the Quincy work. 
Due to his tireless efforts, his ardor, his fear-
lessness of view, and the strong backing of an excellent 
school board, coupled with the satisfa ctory results already 
made, Quincy schools were outstanding. Villat Colonel Parker 
stood for, what he trusted in • . • was man 1 s creative 
soul · . . • rather tha n methods, routine, and compulsory 
drudgery. 
He required in a teacher "a special ability to lead 
a child into contact with the realities of life, to the 
study of nature at first hand, joyously, with open mind 
and h eart. 11 Like ma ny great men before him, Colonel 
Park er wa s at first ridiculed and called a fanatic because 
of his new ideas. But here in Quincy , because of the 
excellence and und erstanding of t h e school comm ittee, he 
was g iven the opportunity to try his new ideas. 
1 As Charles Francis Adams II. wrote: 
Education was to recur to first principles. Not 
much was to be attempted; but whatever was attempted 
1 Pamphlets - Cha rles Francis Adams II. 
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was to be thoroughly done, and to be tested by its 
practical results and not by its theoretical im-
portance. Above all, the simple comprehensible 
processes of nature were to be observed. Children 
were to learn to read and write and cipher as they 
learned to swim, or to s ka te, or to play ball. The 
rule by which the thing was done was nothing; the 
fact that it was done well was everything. 
Today, these things that Colonel Parker stood for 
are accepted as a matter of course in the best schools in 
the world. So great were his accomplishments that twenty-
five years later, a twenty-fifth anniversary celebration 
was held in Quincy in h0nor of his work there. 
The essence of the new system introduced by Co lone 1 
Parker was that tlitere was no system about it; it was 
marked throughout by intense individuality. Instead of 
listlessness in pupil and teacher, there was life; in 
place of drudgery, delight; sounds without meaning dis-
appeared before facts and handiwork. 
1 As Ella Calista Wilson said: 
Here was dethroned enthusiasm come again to its 
own. All was life, stir, noise. Not any more 
could ¥Repose in all things" be the watchword. 
Half a dozen watchwords, veritable war-cries, 
t~ey were, sprang into use simultaneously. 
Chief among them was "Natural Method 11 , which 
is the one that has survived, although at the 
time the movement was called "The New Departure 11 
and the "Quincy System." 
l Ella Calista Wilson, Pedagogues and Parents, 
New York : Holt & Company, 1904. 
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The cry was "Away with all books! Enough of books J 
and words! and committing to memory1" A complete new edu-
cational vocabulary developed - grammar became "Language 
Lessons 11 ; Arithmetic, "Number Lessons 11 ; all oral or from 
the blackboard. "Busy work" took the place of study. 
Newer teachers, young and full of life, taught children 
how to r·ead just as they learned to speak - altogether and 
by practice. Teaching was done in a new way. Teachers 
took an active part in the instruction of the classes. 
It also had its effect on the pupils, and for the first 
time we see a willingness on the part of the child to go 
to school. Changes in the school year, curricula, and 
methods were no longer experiments. Their worth was well 
established after four years of trial. 1 
I II On her observations of the 'Quincy System at work, 
Lelia E. Partridge2 writes: 
The distinguishing features of the Quincy work are: 
1. The joyous life of the schools and the com-
radeship of teacher and pupils. 
2. By grouping their pupils (in lower grades) 
they obtain many of the benefits of indi-
vidual teaching. 
l Charles Francis Adams, Jr., The New Departure in 
the Common Schools of Quincy and Other-papers on Educational 
Topics, Boston: Estes & Lauriat, 1879. 
2 Lelia E. Partridge, The "Quincy Methods 11 Illus-
trated, New York: E. L. Kellogg & Cowpany,l885, Introduction 
p.xiii. 
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3. The skillful use of a great amount and 
variety of "Busy-Work''. 
4. Lessons in subjects not usually taught -
Drawing, Modeling, Form, Color, Natural 
History, etc. 
5. The constant use of Drawing as a means 
of e xpression. 
6. Use of textbooks as repositories of 
knowledge. 
7. Amount and variety of Supplementary 
Reading. 
8. Substitution of the expression of original 
thought on the part of the pupils for the 
old-fashioned memoriter recit~tion. 
9. Carefully varied programme, whose order 
~ known only to ~ teachel:'. 
10. The atmosphere of happy work which eo-
compassed teachers and pupils. 
11. Disorder not worrying the teacher and 
wasting her time. 
12. The confidence, courtesy, and respect 
characteriz ing the attitude not only of 
pupils to teacher, but teacher to pupils. 
13. The absence of scolding, snubbing, or 
spying. 
14. The dignity, self-possession, and lack 
of self-consciousness of pupils. 
15. The mak ing of the child the objective 
point, and not Course of Study, examin-
ations, or promotions. 
16. The great economy, naturalness, and 
practicability of the devices employed. 
17. The marked attention paid to the so-
called dull pupils. 
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18. The evident growth of moral power. 
19. The remarkable skill of the teachers 
evidencing their comprehension of 
underlying principles. 
20. The wonderful orig ina li ty and ind i-
viduality of the teachers - none being 
i mitators; the devices used varying from 
day to day. 
21. The high ideal set before the teachers 
by the Superintendent, and their hearty 
cooperation with him in striving to 
attain it. 
22. The absence of machinery, and the abso-
lute freedom from any fixed or prescribed 
mode of work, each teacher being encouraged 
to invent and try any device not violating 
fundamental laws. 
23. Examinations aimed to test the teacher's 
power to cteach. 
24. Examinations such as to test the children's 
power to do, not their power to memorize. 
The Quincy work was all harmonious education. 
There was the alternation of action which results in pleas-
ing and useful variety of work and play. 
There was continued training in good habits, and 
in the exercise of better nature. The dull c~ild received 
much care and pains. Although the pupil was taught reading, 
writing, and ciphering, the ideal was one of growth, not 
for gaining knowledge and skill. 
Where the teacher once regarded the new pupil as 
knowing nothing and unable to gain knowledge without first 
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learning to read, she now, under the Hew Education, regarded 
pupils as "bundles of. possibilities" already filled with 
facts. Her first weeks were spent in learning what they 
knew and then helping them add to what they knew by follow-
ing the new methods. There were two things that the teacher 
sought constantly to develop in building the character of 
the child - though t and its expression. In order to do 
this, it was necessary to study and know the child. 
Colonel Parker always said "To force expression before the 
child is ready, or to repress it afterwards, are t wo of 
the greatest sins a teacher can commit. 11 Parker taught 
that there should be unity of school work, tba t all the 
work was a unit, an organic whole, not to be dismembered, 
wh ose aim was harmonious development. 
To eliminate one of the great evils existing then, 
namely overcrowding, Colonel Parker put forth the device 
of grouping. This meant the classification of the pupils 
according to their manner of mental work. This accomplished 
three things: First, the teacher ha d a better opportunity to 
watch the development of each pupil, and to give more 
attention to the dull child. Second, pupils worked together 
without any trouble. Third, it gave more chance for indi-
vidual teaching. 
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Colonel Parker also advocated small groups at first 
because, as he said, "The great object of all primary work 
is training in the power of attention." The child is 
limited in his capacity to pay attention, thus the need 
for small groups, so that the teacher can keep the pupil 
absorbed better. 
Another device ins ti tut ed in the new 11 Sys tem 11 was 
"Busy-Work. 11 This helped the teacher of the crowded 
classroom greatly. It meant letting the child do every-
thing he could and liked to do, so long as it was not out 
of place in the classroom. 
The guiding principle of the New Education was the 
harmonious development of the whole being. This implied 
not only physical exercise, but physical training. This 
was a means of mental discipline and growth. The teacher 
was e~ected to put physical education into pract i ce. She 
was expected t4l: have a well-organized plan, be able to do 
everything sh e expected the children to do, have varied 
exercises, have short but frequen'l:! exercise periods, 
guard the ph y sical, mental, and moral health of her 
pupils, and insist on accuracy. 
In su bni tting his first report to the School 
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1 Committee , Colonel Parker found the need of one common, 
continuous systematic plan of work for all the schools, 
and adopted the following: 
1. Reduction of the course of instruction 
in the primary and grammar schools from 
nine to eight. 
2. Each district school was divided into 
eight classes: four grammar and four 
primary. 
3. Tne old course of study was discarded. 
He a 1 so stressed better teaching and said, "r.ragni-
ficent school buildings, the finest furniture, plans, 
systems, textbooks, apparatus, and all the so-called 
machinery, are worthless unless animated by the life, 
strength, and vigor of good, wholesome, normal teaching." 
4. The school year was reduced from forty-
three to forty weeks and divided into 
three terms - a Fall term of sixteen 
weeks, and Winter and Spring terms of 
twelve weeks each. 
1 Report to the School Committee of the Town of 
Quincy, by Francis Wayland Parker, 1875. Annua 1 Reports, p .11 ~. 
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5. Pupils were promoted whenever it was 
found, by examination, that they were 
well fitted to do the work of tbe next 
class above,with out regard to the number 
of years that they have attended school. 
Finding the work below standard, Colonel Parker 
evolved a Course of Study whereby the classes of the same 
grade would gradually work up to a required and common 
standard. The Course of Study was given to the teachers 
with the instructions t ·o thoroughly examine their respective 
classes, and then to teach those subjects,in the order 
directed, tbat were especially adapted to their condition. 
One of the great evils of the time was the problem 
of attendance. Colonel Parker felt that regular a ttendance 
was essential to progress in school. As he said in his 
first annual report1 , "The success of a school is indicated, 
in a great degree, by the per cent of attendance." In 
his monthly reports to the teachers, he set down definite 
rules for better attendance, viz: 
1. The Report should be read and studied by the 
teacher, and e.xplained to the pupils, in 
1 Parker, op. cit., p.120. 
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order to create a p roper emulation in 
trying to h a ve the highest per cent of 
attendance. 
2.. Pupils should never be encouraged to 
attend school when sick, or in any way 
inc apacitated for school work. 
3. Pupils should be required to bring a 
written excuse for absence. 
4. Every case of truancy should be care-
fully and persistently treated. 
5. The pr i nc ipa ls and teachers should 
spare no pains in keeping in school 
all children legally required to attend. 
6. All possib le and proper means should be 
used to interest and enccurage dull and 
backward pupils, and great care taken 
not to discourage them. 
- 7. The best means tba t can be recommended 
to prevent truancy and irregula rity of 
attendance, is by mak ing the school 
attractive. Good, wh olesome, normal in-
struction , a mild, firm government, and 
a proper amount of e xercise - in other 
words, SUNSHI NE in the school room, will 
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do more to keep children in school 
than all other means put together • . 
Again in this first report, Colonel Parker con-
demned the impracticability of the methods in common use 
and being frowned upon by every prominent educator in the 
United States for the last twenty years. He felt their 
use a great extravagance of money and time. Colonel Parker 
estimated that it cost the town of Quincy about $25,000. to 
prepare a class for High School. He blamed not the teachers, 
but the methods and the lack of a system. He justified the 
methods he was introducing by saying that they were not ex-
periments, but had been tested for thirty years in Germany 
and for several years in parts of our country. 
1 
In his second annual report , Colonel Par1"er made 
mention of the great improvement in attendance. "The 
struggle" to make the pupil feel the importance of a single 
day in school was being won. In this report great praise 
is given to his fellow teachers who, as he said, "were 
zealously striving to learn the art of teaching." Teachers 
more ~nd more saw that their increasing skill enhanced the 
welfare of the children. They invited criticism, accepted 
suggestions,and advice, and did all in their power to better 
1 Report of the Superintendent to the School Com-
mittee of Quincy, 1876, Annual Reports, 1850-58, 1860-1887, 
p .119. 
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themselves. 'Ihis, 
the Superintendent 
no doubt, is due to the excellence of ,
1 
and his inspiring and guiding the teachers 11 
to do and strive for betterment. ''1 
,·- . 1 In their reports to the Town of ~ulncy , t ne School 
Committee expressed their growing confidence in the 
efficacy am success of these methods, and in 1876 pro-
nounced a final and unanimous verdict in their favor. They 
found the improvement of the educational system of the town 
to be steady throughout the year. Constant a nd scientific 
superintendence continued to bear fruit. Because of this, 
the Committee felt confident in making the statement that 
they believed that the Quincy Schools would compare fa. vor-
ably with any in the state. The School Committee was proud 
of itself and proud of its schools. And well it could be, 
for the Board of Education of Massachusetts, in its report 
of 1877, said; 
Quincy furnished a striking exrunple of what can 
be accomplished even in a short time, through 
the right kind of superintendence. Two years 
ago the schools there were about on a par with 
those of the average town. In less than a year 
after they were placed under the charge of 
Colonel F. W. Parker, the teachers had become 
indoctrinated with his ideas and method, and in 
consequence the schools were wonderfully trans-
formed. The Primary schools deserve special 
1 Report of the School Committee of the Town of 
Qui ncr, 1876-80. 
I 
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methods, and the results obtained, with those 
I 
of the best Primary Schools I know, in town or 
city, and was surprised at the general superiority 
1 
of the Quincy work. 
I Colonel Parker never felt that there was ~~y parti-
1 cular new method or name to his ideas. In his 4th Annual 
Report 1 , he said: 
I repeat that I am simply trying to apply well-
established principles of teaching, principles 
derived directly from the laws of the mind. 
The methods springing from tbem are found in 
the development of every child. They are used 
everywhere except in school. I have introduced 
no new principle, method, or deta.i 1. No experi-
ments have been tried, and there is no peculiar 
"Quincy System. 11 
The main purpose of my work, then, has been to 
apply the science of instruction. Not one step 
in advance can be taken beyond which they know 
and do. 
Colonel Parker held frequent meetings and furnished 
books on teaching. He himself taught classes almost daily. 
Methods were follONed step by step by criticism and teach-
ing on his part from their inception until some definite 
results were attained. Through constant examination, weak-
nesses were found and traced to defects in teaching. He 
sought to show teachers that they depended entirely in 
building the mind upon the knowledge of their pupils, and 
1 Report of the Superintendent mo the School 
Committee of Quincy, Annual Reports, 1850-58,1860-89,p.l67. 
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tb.a t any step in advance of that was injurious. 
In their report to the town 1 , the School Committee 
reported: 
Shortly after the opening of the school year, 
Mr. Parker, the first Superintendent of Schools 
appointed in this town, resigned his office 
to enter upon a wider field of labor in Boston. 
He had agreed when he came to give Quincy five 
y ears of his life if t h e town should wish him 
to remain so long, and h e was as good as his 
word. For five yea rs the town had the benefit 
of his faithful, intelligent a_nd enthusiastic 
services. In t hose years, he transformed our 
public schools; found them machines and left 
them living organisms; drill gave way to growth, 
and the wea ry prison became a pleasure-house. 
He breathed life, growth, and 4appiness into our 
schoolrooms. 
The committee paid great tribute to Colonel Parker. 
he had wrought a great ga in to education, and the schools 
were vastly bettered by the meth ods he introduced, the 
organization he effected, and the enthusiasm he instilled. 
1 Report of the School Committee of the Town of 
Quincy for 1880-81, Annual Records, Town of Quincy, p.l9l. 
!I 
II 
I 
I 
;I 
=====·j~~-
/1 
I 
I 
I 
CHAPTER VI 
CHIEF FACTORS IN EVOLUTION OF A CITY SCHOOL SYSTEM 
If a consensus of opinion were to be sought as to 
which state possesses the most interesting educational history 
that opinion would, in all probability, be Massachusetts. 
1 Each state has something unique, some phase of development 
better represented, than can be found elsewhere. 
The educational claims to pre-eminent interest in 
Massachusetts are based on the fact that it offers the most 
complete exhibition of the Puritan ideal of education that is 
to be found. It shows it in all phases of evolution, and 
makes both its strength and its weaknesses evident. In his 
book on the evolution of Massachusetts schools, Martinl says, 
The experiences of Massachusetts aided all other 
colonies settled by Puritans to outgrow the 
earlier and more defective stages of Puritan 
development. The experienqe of Massachusetts 
has tbus been vicarious and has served for all 
other New England states, and for the new com-
munities in the West. 
There is hardly a school feature of school instruction 
or school discipline and management that has not been dif-
ferentiated in Eassaqhusetts at some time within its history. 
Almost all educational problems bave been agitated at one 
time or another in Massachusetts. 
l George H. Martin, Evolution of the Massachusetts 
fub~1c_School S stem,New York:O.Appleton ~ompany,IB94,p~.vi 
56 
II 
'I 
I 
I 
I 
I -==-==--==jr-~-~ =- ==--o_-·- ----- -----
I 
II 
I 
Problems such as: the adoption of a course of study; the 
relative position of the disciplinary and the information 
studies; the use and disuse of corporal punishment; the 
education of girls; written examinations; the grading of 
schools; professional instruction: in normal schools; and 
many others. 
Every new movement in Massachusetts ran the gauntlet 
of fierce and bitter opposition before being adopted. 
From 1789 to 1839 there was a period of retrogression 
of education in Massachusetts, a period of fifty years 
marked by the increase of local self-government and the 
decrease of central authority. The central power had been 
largely theocratic at the beginning. The reaction against 
ecclesiastical control went too far in the direction of 
individualism. The farthest swing toward this direction 
was in 1828, when the districts obtained the exclusive 
control of the schools in all matters except examination 
of teachers. Schools decreased in efficiency. Opposition 
to this took two forms: first, an attempt was made to 
remedy the deficiency by establishing academies; second, 
educational reformers such as Horace Mann a ttac.ked the 
conditions. An establishment of a Board of Education 
marked the return from extreme individualism to the proper 
~====- --~~=~=~==~=== 
union of local and central authority in the management of 
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schools. I 
The corr.Lrr1encement of the .urban era - the rapid growth . 
of cities - began during Horace Mann r s work in Massachusetts. 
It is the era of railroads and manufacturing towns. For-
merly, the rural districts held a winter session of three 
or four months taught by a man, and a short summer session 
taught by a woman. After the railroads came, the village 
grew, the school session was extended to ten or eleven 
months, and teaching became a vocation. Then came demands 
for skilled teachers, and the normal school was established 
to give professional training. This was followed by expert 
supervision of schools. 
George H. ~:Tartin1 names the steps of progress in 
Ivrassacbusetts education as follows: 
1. Compulsory teaching 
2. Compulsory schools 
3. Compulsory certificating of teachers 
4. Compulsory supervision 
5. Compulsory school attendance 
Besides these five steps were other important 
periods w..arlced by: 
1 George H. Martin, Evolution of the Massachusetts 
Public School System; D. Appleton & Company, New ~ork,lB94, 
I Preface XV. 
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a. Admission of girls to schools above primary 
grades 
b. Establishment of English high schools (for 
boys in 1821, girls, 1825) 
c. Evening schools 
d. Normal schools 
e. Free textbooks 
f. Written examinations (1845) 
g. Adoption of single classrooms for assistant 
teachers 
h. Abolition of the practice of having pupils 
sit together in a large hall under the 
master's eye for purposes of study 
In 1894, William T. Harris found that by the returns 
made to the National Bureau of Education, the total amount 
of. school education that each inhabitant of Massachusetts 
was receiving on an average - based on the attendance in 
public and private schools and the length of the annual 
school term - was nearly seven years of two hundred days 
each, while the average schooling given each citizen in 
the whole nation was only four and three tenths such years. 
No other state was giving so much education to its people 
as Mas~achusetts, and yet all the education given in all 
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its institutions did not amount on an average to so mUch 
as seven-eighths of an elementary education of eight 
years. Massachusetts was not over-educating the people. 
Although her citizens got nearly twice the national 
average amount of education, her wealth-producing power 
as compared with other states stood a lmost in the same 
ratio..; namely (1885) at seventy-three cents per day for 
each man, woman, and child, while the average for the 
whole nation was only forty cents. 
The process of evolution has in it necessarily an 
element of sadness. When old things pass away, they are 
missed even though their stay is not sought. The old 
familiar ways have our roots in them, and change means 
wrenching. "Use and wont" are revered. The district 
school can be looked back to with fondness; so, too, the 
academy and older days at college; the time when sChool 
work and school discipline were more severe and for mal. 
rr Perhaps", as Martin1 wrote: 
We are querying if the new be really better, 
and deprecating any new departure. We can 
sympathize, perhaps, with Arthur's lonely 
Knight s.tanding by the unknown sea, the goodly 
fellowship all ended, and the phantom barge 
about to bear his king away: 
1 Ibid • , p. 27 7. 
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"Ah, my lord Arthur, whither shall I go? 
For now I see the true old times are dead, 
\¥h en every morning brought a noble chance, 
Ahd every chance brought out a noble knight. 11 
Arthur's reply was: 
"The old order cha.ngeth, yielding place to new, 
And God fUlfills himself in many ways, 
Lest one good custom should corrupt the world." 
6:1 
APPENDIX 
BRIEF SUMMARY OF EDUCATION IN QUINGY FROM 1880-1948 
Although Colonel Parker was drawn to Boston, there 
was no lessening of zeal in Quincy. Sylvest~r Brown, who 
had served as master of the Quincy School at Atlantic in 
1875, and later the Willard School at West Quincy, returned 
to Quincy from Brookline to succeed Colonel Parker. For 
three years he directed the steady advance of natural and 
awakening methods in education. He too, however, left 
Quincy for wider fields in Boston. 
Meanwhile, the "New Education" was running a tri-
urnphant course. George I. Aldrich, who had been master 
of the Adams School from September, 1875 to May, 1878, and 
who had absorbed a.nd developed the ideals of Parker's 
"system", succeeded Sylvester Brown, and became Quincy's 
third Superintendent. At the same time he continued as 
superintendent of the Milton Schools. Soon George Aldrich 
left Quincy for larger and more attractive fields of 
education. 
In 1892, Herbert w. Lull, principal of the High 
School, became the fourth Superintendent of Quincy schools. 
Eis outstanding achievement was to compass the building 
of a new High School. During his superintendency, four 
other sChool houses were erected - the Lincoln, Gridley 
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Bryant, Massachusetts Fields, and the Cranch. For eight 
yearsHer.bert Lull directed the public education of Quincy 
children and youth, a task which grew more and more for-
midable with the unprecedented growth of the population. 
Just before Mr. Lull's services as superintendent 
were over, there was a "Quincy-Parker Anniversary 11 , ob-
serving the twenty-fifth anniversary of the administration 
of the schools under the first superintendent, Francis 
I 
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Wayland Parker. 
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This celebration took place April 20,1900, I 
with such distinguished educators present as Professor 
Nicholas Murray Butler of Columbia University; Dr. William 
T. Harris, United States Co:rnmissioner of Education; 
Dr. G. Stanley Hall of Clark University; Superintendent 
Orville T. Bright from Chicago; Supervisor R. c. Metcalf 
of Boston. Colonel Parker himself was guest of honor. 
This proved to be Colonel Parker's l ast appearance in 
Quincy. At the time he began his work, there were alto-
gether 1,544 pupils and 36 teachers. Twenty-five years 
later there were 137 teachers and approximately 5,924 
pupils. 
Upon Superintendent Lull's resignation, Frank 
E. Parlin, one of the most able educators of New England, 
was elected fifth Superintendent of the Quincy school 
system. Mr. Parlin was well fitted to uphold and carry on 
I 
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the progressive educational system which was making Quincy 
famous. During his superintendency, Mr. Parlin was res-
ponsible for t h e introduction of medical inspection and 
physical t r a ining, as well as manual trainiP~. Mr. Parlin 
realized and felt more than any of his predecessors t h e 
rising exactions of an ever-increasing population. The 
swelling population which brought about the ending of cen-
turies of town meetings ,and the resort to the form of city 
government, was the same factor which called for an in-
creasing ly "vigilant administration of public education." 
I n Janu ary, 1901, the new Cranch School was opened. 
As the city grew, so grew the schools. Following 
Frank Parlin was Albert L. Barbour. Beginning in 1912, the 
school cowElittee entered upon a building program, during 
which time the new Wollaston School was completed, followed 
by the Montclair, Adams, Atherton Hough, Sqll:antum, Francis 
Parker, and Daniel Webster schools. In addition, the 
United States erected a new building at Quincy Point to pro-
vide for the children of the shipyard employees. First 
called the Government School, it later became the Thomas B. 
Pollard School, named a~ter one of its most beloved 
principals. 
The increasing population brought with it the 
problem of illiteracy. Quincy met this situation with her 
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typical grand style. Americanization classes were organized 
under Mr. Barbour's superintendency, and the first supervisor 
of the work was Miss Josephine Shanahan. 
In 1920, Fred H. Nickerson succeeded Mr. Barbour as 
Quincy's Superintendent of Schools • . During this time, the 
present Quincy Senior High School building, a much needed 
building, was erected,with Ernest L. Collins as principal. 
There were offices, laboratories, gymna~ium, and manual 
training rooms in the new building. There were also accom-
modations for the industrial school, known as the Trade 
School, and today a department of the High School. Nearby, 
in a separate building, was the homemaking school, where 
girls could study millinery, dressmaking, and cooking. Later 
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special classes were established for abnormal children whereby I 
special instruction and guidance could be given these children 
in order that they w~y develop along lines best fitted for, 
thus becoming useful members of society. 
The Junior High School, advocated by Superintendent 
,_ 
J' Barbour, was realized with its establishment in the old High 
I School Building, with David H. Goodspeed as principal. Later 
1 this became the Central Junior High School. Still later ap-
' 
1
/ propriations were made for the establishment of a junior high 
il school in North Quincy, then one at South Quincy, and finally 
I' 
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the enlargement of the Daniel Webster School as completion 
of the Junior High system. 
Following Mr. Nickerson was James N. Muir, who 
served until 1944, when Dr. Paul Gossard was hired as eighth 
superintendent of the Quincy schools. Under his able guid-
ance and leadership the schools of Quincy are forging ahead 
in the true tradition, inspired teachers follow a plan of 
professional i mprovement, and the Quincy schools continue 
among the top schools. of t he country. 
The general efficiency of the Quincy school system 
is testified to by the number of visitors from other school 
systems, and by the high standing of its graduates, who go 
on to higher institutes of education. 
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